UNIT 2 – INSTRUCTORS’ GUIDE SHEET  

This sheet serves as a supplemental guide for you, the instructor, in your facilitation of Unit 2 activities.

Activity 2.1 (part 1): Unit Overview 
This unit serves as probably the centerpiece of the module in that it contains the most information and activities related to grasping why and how food can be the foundation of healthy communities. Keep the title of this unit—Community-Based Participatory Solutions—in the forefront of your students’ minds; it will help them remain clear about the goal and purpose of the unit. The comments provided below and those in the Description & Teaching Materials section will assist you in making the unit introduction a smooth one.

Activity 2.1 (part 2): Presentation of the Themes & Concepts List 
The key concepts and themes of Unit 2 are an outgrowth of the key concepts and themes introduced in Unit 1. They reflect the context of people striving to draw outside attention to and address their food needs and expectations related to food.

The concepts, themes, and entities in this list represent the 1) challenges, 2) conditions, 3) needs, and 4) solutions that address and improve those conditions. The concepts, themes, and entities in the list also represent the 5) entities, and 6) activities designed for implementing the solutions. It is important to present the components of the list in one or several of these six categories as logic dictates. The unit themes and concept list items were chosen to forecast the subject content found in the unit videos (Activity 2.1), the interview with an urban farmer (Activity 2.2), and the Food Environment Atlas (Activity 2.3). 

Activity 2.1 (part 3): Viewing of Unit Videos
Read the brief synopsis of the unit videos provided in the Description & Teaching Materials section on the Unit 2 page. It is a helpful to point out the primary distinction between the clips and why they are presented in the order they are listed. The videos are each under six minutes long, and a single in-class viewing of each video should be sufficient to stimulate discussion. Ask your students to identify, from the videos, examples of each of the aforementioned six categories in the effort to help them grasp the significance of unit topic, Community-Based Participatory Solutions. Also ask them to describe from the videos what they perceive, at this point, to be components and dynamics of a food system. 

Before the end of class, strongly encourage, or assign as homework, the re-watching the videos. Continue the discussion of the Unit 2 videos in the following class if there are any muddled or unclear issues and relationships.

Activity 2.2: An Interview with an Urban Farmer

If an urban farmer can be secured as a guest speaker, require students to take notes.  
Their active engagement in this activity will help them with their summary essays in this unit, and also in their assignments in Unit 3.

The following sample questions are provided for students to ask their guest speaker:

Why farm? How did you get started? How can I get started? How much time and money is required of me? How much time and money do you spend farming? What types of support are available to you? Where is the land you farm on? What kinds and types of things do you grow? What happens with the food once it is harvested? Who is helped by what you grow? Who eats the food? What do you want to grow in the future that you're not growing now? Can you (or I) make a living doing this? Do you know people who make a living as an urban farmer?  How well are they doing living this type of life?

You can also find these questions in the Unit 2 slide presentation.

Please note: If no urban farmer can be found for Activity 2.2, see the link on the unit page and use the interview provided there.

Activity 2.3: Interactive Mapping with the Food Environment Atlas

Interface selected areas of student interest from the Food Environment Atlas with the EJ Screen. EJSCREEN: Environmental Justice Screening and Mapping Tool from the US Environmental Protection Agency (US EPA). After you introduce the EJ Screen, have students (in small groups) use the same zip codes used in the atlas maps to discover what environmental justice factors may, or may not, exist in their selected areas. Have them compare and contrast their findings with those from the other groups.

Activity 2.4: Discussion on Growing Community by Growing Food (part 1)

Guide this class discussion with a focus on the following three spheres: food skills, healthy food access, and engagement & education. Ask your students to consider this question: What are the activities and institutions that would give relevance to these three areas we associate with growing community by growing food? Ask your students to identify what they believe are things that would be an integral part of each sphere. The following aspects can be seen in each sphere; guide your students into an acknowledgement of as many of these aspects as you can in the discussion: 

Food Skills: community gardens, community kitchens, after-school programs, sustainable food, systems education, and prenatal nutrition. 
Healthy Food Access: food bank, drop-in meals delivery, farmers markets & affordable produce markets, bake ovens, food distribution center(s). 
Engagement & Education: peer advocacy, community action groups, public education workshops.

[bookmark: _GoBack]This conversation will continue in Activity 3.2 in Unit 3, so there is no pressure to force the conversation. Encourage students to return to the unit videos, unit slides, and especially the food system diagrams and food access diagrams. Encourage them to return to the interview with the urban farmer. And ask them the “who” and “what” questions that ultimately create the improved outcomes and conditions desired by people facing food insecurity.

Activity 2.5: Concept Mapping – A Summative Assessment
    
The definition of and instructions for building a concept map, along with a link to concept map templates, is found in the Description & Teaching Materials section that is associated with this activity. You can help prepare your students for this activity by walking them through what a concept map is and how to build one, and then tying it with the activity assignment instructions. This explanation of what concept maps are along with pointing out the benefits of concept mapping can help to better engage students in the assignment. You should be ready to suggest template choices for your students if they need assistance. The details and depth of their mapping will make the choices pretty obvious. You are encouraged to permit them to refine and reorder their initial maps if necessary.

It is very important that you prep them as best as possible for the homework assignment. 
Also, review the grading rubric with your students. Their work in, and discussion within, their groups is the best way to achieve good results. Strongly encourage them to review any and all references to the individual and community benefits of good food as they are found within their class discussion notes, in the videos, on the unit slides, and in the urban farmer interview.

Here are some of the well-known advantages of concept mapping, which serves several purposes for learners (from www.inspiration.com Teaching and Learning Concept Mapping):
· Helps students brainstorm and generate new ideas.
· Encourages students to discover new concepts and the propositions that connect them.
· Allows students to more clearly communicate ideas, thoughts, and information.
· Helps students integrate new concepts with older ones.
· Enables students to gain enhanced knowledge of any topic and evaluate the information.
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