“Developing Student Agency” Evaluation Rubric (Revised April 2012)
In response to the two prompts, the student:
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	Internalization
(internalization, self-generation or regeneration of “interests” or breadth)
	Articulates learning goals and impacts not primarily focused on credentials, requirements, or generalized markers of success (although those may be mentioned); demonstrates intent to pursue interests within & beyond the classroom. 
	Articulates learning goals and impacts that are not primarily focused on credentials, requirements, or generalized markers of success (although those may be mentioned).
	Articulates learning goals and impacts primarily in terms of credentials, requirements, or generalized markers of success, but shows some grasp of what they entail and their connection to personal learning goals.
	Articulates learning goals and impacts in terms of gaining credentials, fulfilling requirements, or obtaining generalized markers of success; makes minimal or no connection to personal learning goals.

	No learning goals/ impacts articulated (although social or other goals might be given, without any mention of learning)


	Curiosity (surface -level identification vs. deeper analysis and hypothesis formation)
	Uses deep exploration of the topic (and its relevance to lived experience) to pose new questions of self and others. Cites specific examples. Addresses questions fully.
	Demonstrates strong desire to explore topic in depth and gain insight into lived experience thereby. Cites specific examples. Addresses all or most parts of both questions.
	Explores topic somewhat superficially, but clearly demonstrates interest in gaining insights through the process, and cites specific examples.  Addresses all or most parts of both questions. 
	Addresses topic at surface-level with little or no mention of specific examples demonstrating little interest beyond desire to fulfill assignment and/or does not address significant parts of questions. One question may be blank.
	No interest in deeper examination; minimal surface-level answer(“I want my band to be known nationally and to pass all my classes so I don’t flunk.”) and does not address significant parts of questions. One question may be blank.

	Reflection (dichotomous self-analysis vs. multiple interrelated factors in past and future)
	Makes plans or envisions a future self based on experiences that have occurred across multiple and diverse contexts, exploring complexity of context in depth.
	Evaluates changes in own learning over time, recognizing complex contextual factors (e.g., works with ambiguity and risk, deals with frustration, considers ethical frameworks).
	Takes account of specific contexts in describing most strengths and challenges, and suggests the value of this knowledge outside of that immediate context.
	Describes own performances with general descriptors of success and failure (bad writer, great student, etc). Little or no contextualization or reference to value outside of context.
	No reference to self-knowledge in description of goals or impacts: “In high school my teacher came dressed as George Washington; anyone would remember that.”  

	Ownership (recognition of role of self and other in learning process and sense of its relevance; strategizing to achieve goals)
	Demonstrates clear recognition of the relevance of the learning process and nuanced sense of roles of self and others in learning process, setting specific goals and articulating coherent strategies for achieving them.
	Demonstrates clear recognition of the relevance of the learning process, and of the roles played by self and others, in that process. Planning is specific and thoughtful.

	Demonstrates some recognition of the relevance of the learning process, and of the roles played by self and others, in that process. Planning includes some specific steps. 

	Demonstrates limited recognition of own role in the learning process in primarily passive terms (educators or others are represented as primary agents) OR represents self as sole actor with no reference to others  Planning may be vague, incomplete, or absent.
	Fails to demonstrate recognition of own role in the learning process; no evidence of planning or strategizing to achieve goals (if goals are articulated).


Questions for content analysis: 
In what areas of their lives (academic, social, personal, etc.) do students set goals?
Where do students locate learning (e.g., classroom, social interactions, co-curricular activities, community engagement)?
Do you notice any other trends that might be relevant to this study?
Please note any responses that strike you as especially valuable for this study and/or the evaluation of the Initiatives program.
