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There is much research outside the realms of geoscience to indicate that assessment is a key drive to facilitate learning. In the words of Gibb (1999): 

“Assessment is the most powerful lever teachers have to influence the way students respond to courses and behave as learners”. 

Assessment is better integrated into a course on a continuous basis rather than as just a terminal grading process (though the latter is still required for accreditation purposes). In recent years the parallel move away from expressing courses in terms of what is taught to what is learned has become standard, with courses being routinely expressed in terms of learning outcomes. For a learning outcome to be real, however, there has to be some way of assessing it. When learning outcomes are declared there should be an associated assessment strategy declared at the same time. 

Biggs (1999) has proposed a systematic approach to these and related problems, which he terms “constructive alignment”. He argues that with widening participation, student intake is increasingly diverse: students with good learning and study skills will generally survive quite well, despite “the system”; students with under-developed learning and study skills find that barriers to effective learning are hard to overcome and, in many cases, will fail to proceed beyond initial entry levels. A curriculum that ensures programme aims, learning outcomes (at module level), teaching methods and assessment strategies are aligned and take into account all relevant factors will serve student diversity better. Such constructive alignment results in learning strategies that can achieve effective deep learning, even for less able students. It provides a better road map.

This workshop aims to increase awareness of assessment issues by considering a number of themes 

· Understanding student diversity and learning preferences

· What are intended learning outcomes?

· Assessment principles and methods: reliability; validity; affordability; usability; formative or summative; continuous or terminal.

· Case studies in petrology/mineralogy.

· Value of reflection to improve alignment of assessment and intended learning outcomes.

The workshop will be a mix of exercises, presentation and open discussion.
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