Responding Effectively
to

Student Writing

Sharon L. Zuber

College of William and Mary
Writing Resources Center Director
slzube @ wm.edu




Evaluating Student Writing

Begins with:
1. Desighing good assignments.

2. Clarifying your grading criteria.
3. Devoting class time to generating Ideas and explaining the objectives of the

assignment.
4. Having students submit something to you early in the writing process (have students

be the first readers of each other's drafts).
5. Using group or individual conferences early in the writing process.

Tips for Writing Comments on Students' Papers

1. Comment first on ideas and organization: encourage students to solve global problems before
turning to local problems. Challenge writers to deepen and complicate their thought at alevel
appropriate to their intellectual development.

2. Write end comments that reveal your interest in the students’ ideas. Begin with a positive
comment then make specific recommendations for improvement.

3. Avoid over-commenting. Resist the urge to circle every error. Research suggests that
students will improve more quickly if they are required to find and correct their own errors. Put
minimal comments on finished products that will not be revised.

4. When marking for organization, use marginal comments to indicate places where structure

becomes confusing.

¢ How does this paragraph fit with your thesis?

» What's the point of this section?

e Your introduction made me expect to hear about X next, but this is about Y.

5. Note places where sentence-level problems cause genuine confusion (as opposed to -
annoyance).

6. If a student has made a substantial numbers of errors, either withhold or lower the grade until
the student has re-edited the paper. Students with severe sentence-level problems may need

personal attention.

7. If your class size permits, try alternatives to written comments such as one-on-one
conferences, small group workshops, and audio tapes.

8. Think of comments as ways to prompt revision as opposed to justifying a grade by pointing
out errors.

9. Give students a chance to revise their papers.

10. Make your comments legible.

Don’t forget to recommend your college’s Writing Center!




Goals and Minimal Skills for Lower-division Writing
Proficiency

Goals:

Students who complete the lower-division writing proficiency should be
aware of the rhetorical nature of academic writing: i.e., that the task of
academic writing is to clearly and persuasively communicate their ideas.
They should also learn that the process of writing includes revision and -
self-editing. Ultimately, they should aspire to prose that communicates
complex and sophisticated ideas through a lively, intelligent, interesting

“human voice.

Skills:

A well-written academic essay:

Shows an awareness of the audience's needs and expectations within the -
context of a specific assignment and/or discipline.

Presents a convincing argument that is analytic, interpretive, or
explanatory in nature and exhibits independent thought and
engagement with the subject matter.

Articulates a focused thesis.

Supports the thesis with persuasive evidence.

Uses logical transitions to guide the reader through the stages of a
compelling argument.

Has an effective introduction and conclusion.

Contains well-structured paragraphs.

Uses concrete and precise language.

Uses an engaging, concise style characterized by strong verbs and active
voice.

Shows the writer's conscious command of the elements of a sentence by
avoiding disruptive grammatical errors, such as dangling modifiers,
subject/verb disagreement, vague or ambiguous pronoun antecedents,
and mistakes in punctuation. -
Synthesizes outside sources, when used, into the larger argument.

Uses appropriate documentation form.




Designing Good Assigmnents

o Use a variety of assignments throughout the semester so students have
repeated opportunities to write/speak and get feedback.

Informal: S-minute freewriting, Discussion Board posts, in-class
micro-themes, journals, response papers, handouts to accompany. oral
presentations o : o

Formal: response papers, longer papers written in stages (may or may
not require research), exams

When possible, sequence the assignments.

e Make the purpose of the assignment clear and relate to course objectives.
¢ Provide background, definitions, explanations--the context

e Suggest sfrategies for approaching the material including audience
considerations (what should a reader/listener know by the conclusion?)

e Include interactive components (peer review of drafts, library tour,
primary research such as interviews)

e Specify the grading criteria and details of the assignment —length,
citation style, format, rubric. (Will the same criteria be nsed throughout
the semester or be different for each assignments? Will a draft be given a

grade? If so, how will it be weighted?)

¢ Include the due dates (proposals, thesis statements, annotated
bibliographies, drafts) :

e Provide models (online or hard copy). Have students “grade” a sample
paper using the criteria by which they will be evaluated. Help the class
generate strategies for successfully completing the specific assignment.
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Keys to Designing Effective Assignments

Part 1 - General Guidelines for Assignments 7
Part 2 - Suggestions for Library Research Assignments

Part 1 - General Guidelines for Assignments

Tie the assignment to established course ohjectives and inform students of the assignment's purpose
and how it relates to the objectives.

e Promotes greater understanding and mastery of course subject matter. Students who understand
the reason for an assignment and how it will enhance their subject knowledge should be more

motivated to complete the work.

Consider stident capabilities and resources when developing assignments.

e It strengthens the likelihood of students becoming or continuing to be "active participants in
learning,” and increases the opportunity for student success in achieving educational goals. While
professors need not lower standards to ensure that students can complete assignments, some

questions should be answered before introducing an activity:

o Do my students already have the background knowledge and skills to approach this
assignment or do I need to prepare them with mini-activities that systématically lead to
this project?

o Would this assignment be more successful if students could work collaboratively to draw
upon individual strengths?

o Am] asking students to complete an activity that requires a significant leap beyond the
text and supplementary research materials to develop and support a thesis?

o Should I require regular progress updates from students so I can monitor their efforts and

steer them back on course as needed?
e Teaching research strategies in class would also ensure that all students know the process. During
this time, allow them to practice shaping topics into research questions. The professor might also
provide examples of they themselves proceed in this regard.

Provide reality-based, problem-solving activities that expand students capacity for critical thinking.

e This will encourage students to develop knowledge of past and current practices related to-the

subject matter and develops analytical skills.
»  Grade bibliographies for quality of sources, balance, ctc., not just for style. If they will be using
Web sources for the project, have them develop criteria for judging the quality of those sources, or

present your own, and discuss the criteria in class.

Use technological tools to enhance assignments.

e Provides unique access 10 information and promotes discussion that may be inhibited by
traditional class-related communication methods.




+  Web pages allow ongoing access to class-related information that can be updated easily and can
link to related sites on the web. Software programs such as Authorware include the ability to give
instant feedback to students. WebBoard, WebCT, Daedalus Integrated Writing Environment, or
email (all available on campus) offer various levels of real-time and delayed-time discussion

opportunities.
Prepare a clearly outlined, written assignment sheet.

e Avoids misunderstanding by allowing students to refer to original instructions when needed. -
Having another faculty member proofread the assignment sheet can obviously correct
misspellings, but can also identify unclear information that may benefit from revised wording.

s Make sure to define vague or unfamiliar erms.

Consult a reading/writing specialist at the college to identify potential assignment-related problem
areas.

e  Minimizes anxiety related to student perceptions of course requirements and helps target essential
skills necessary for understanding the subject matter.

e  Review syllabus and assignments with a developmental studies faculty member, noting where
modifications may be made for students with deficient reading/writing skills while preserving

course objectives.

Part 2 - Suggestions for Library Research Assignments

Structure research assignments that snggest a logical progression from topic selection through
presentation of results.

e  Provides an understandable and manageable framework for a research project. Assignments
which require students to locate a fact or resource available only in a unique undefined tool or
source cause frustration and promote minimal insight into a topic.

o  Ask students to select an innovation, application, or discovery on a topic (e.g., nondestructive
testing, records management, etc.) and write an annotated bibliography after researching articles in
library databases and World Wide Web sites. The students will choose a topic, decide what
word(s) would retrieve the most pertinent information, and review results in preparation for

writing the annotations.
Allow "structured" freedom of choice in how to approach and deliver a research assignment.

o This will encourage critical thinking, creativity, and enthusiasm about topic selection, conducting
research, and presenting results. It also prevents student frustration when students are not limited
to traditional library resources. Avoids narrowly constructed or obscure fact-finding assignments
that promote regurgitation of data.

e Provide a list of varied topic possibilities that are updated regularly and/or allow the possibility for
personal interest topics off the list upon approval. Let the class, group, or individual select
information from a variety of possible source types (e.g., interview, personal experience,
government document, television program, periodical, etc.) designated by the professor. Consider
including innovative presentation methods for research projects (role-play, game show, stc.)




o  Additionally, provide resource lists to give students a starting point. Check to see if thereis a
Resea_rch Subject Guide available for your area.

v

~ Consider niodifying research paper assignments that directly document student work in an effort to
minimize plagiarism. '

e  Promotes critical thinking on why particular sources were chosen for inclusion in a research
effort. Enables understanding of research as a non-linear process that needs continual refinement.
Tnvolves objective and subjective reflection on the topic that goes beyond superficial acquaintance
with subject matter.

+  Students can prepare an annotated and evaluative bibliography of references, a journal that
documents the research process, and/or an oral or written défense of research findings including

personal viewpoint.

Review research assignment (initially and annually thereafter) with division librarian to assess the .
availability of support materials '

o Reduces students’ frustration when they can readily access databases, titles in a reading list,
reserve readings, reference works, and other pertinent information from our library instead of
needing to travel to a university library or complete interlibrary loan request forms for basic

research needs. _

e If the assignment requires the use of specific sources, give students a list of
availability and access. Web pages may have disappeared, and new sources and ways of accessing
information may have replaced old ones since the last time you assigned this project. Reference
Librarians might be the most helpful in this regard.

e  Classroom faculty are encouraged to call or email a librarian to help determine what is currently
available and what has changed since the assignment was last given. If the entire class is
researching one topic, please place sufficient support material on reserve to provide equal access

to needed information.

theni and check on

Schedule a librarian-led instruction session to coincide with assignment distribution.

e Improves understanding of research process in relation to a specific assignment. Allows students
an opportunity to begin research and ask for clarification from the professor and/or librarian.

e  Although they may have used the library for other classes, students may not be familiar with tools
and strategies needed to complete a new assignment. Librarians can discuss locating and
evaluating books, articles, and Internet sites. Even today not all students are knowledgeable about
computers, the Internet, or the effective use of search engines to find useful and reliable Internet

information.

This article was extracted from North Harris College Library’s “Keys to Designing Effective
Assignments.”  http://nhclibrary.nhmecd. edu/library/instruction/keys. html#top

Additional Source:

“Designing Effective Research Assignments.” Duke University Libraries.
- ffwww.lib.duke.edu/services/instruction/assignments. htm




Sequencing Assignments

Writing 101
1. Summary—a single paragraph

Requirés that a student identify a main idea and
support (hierarchy of ideas), basic argument
structure in original, and paragraph organization

2. Critigue—an essay that includes a revision of
the summary paragraph

Trains students to think critically about the proof
in the original and come up with counter
arguments. Encourages discussion.

3. Synthesis—an essay that synthesizes several
articles and uses MLA style of documentation

Students must construct their own thesis, sustain
an argument, gather proof. A good time to focus
on style and sentences.

#1-3 the ¢lass uses the same articles

For longer paper:

Repeat the above pattern; this time students
choose their own topic and articles

Include a library exercise—use secondary
sources outside the textbook

Introduce proper documentation style, discuss
plaigiarism

Oral presentation of final paper/argument at
rough draft stage

Sequence: This format moves students from
summarizing to developing their own
argument/analysis (from consumers to
producers)

Film Freshman Seminar

Response Papers

1. Thesis

2. .Proof/Paragraph Organization
3. Sentences/style :

4. All of the above

Response #4 may rcplacé one of the first four
papers or be “‘extra credit.”

Vocabulary quizzes on Blackboard
Discussion topics on Blackboard (4 required)

Formal Paper—includes library research and
proper documentation.

Film papers include a segmentation or outline of
the movie.

Sequence: From global elements (thesis and
support) to local elements (sentences and style)




FILM 150W: Introduction to Film Studies
Final Paper, Prof. Zuber

OBJECTIVE: To construct an argument/interpretation about a film of your choice using the
skills in analysis you have _developed this semester. C-

ASSIGNMENT: For this 6-8 page essay, you have three options: :
1. Analyze any film on the syllabus, but one about which you haven’t written.
2. Compare/contrast two films, one from the second half of the semester and one from

before Fall Break.
3. Choose any film to analyze, with my permission.
You may use a combination of approaches (historical, ideological, cultural, generic, efc.)} to
analyze your film(s). The preliminary stages of this project will require some basic research. Use
MLA style of documentation (See handbook for details).

PREPARATION:
1. Review the vocabulary from the FILM ART chapters we have read. A quick way to

review these terms is to read through the glossary at the back of FIILM ART and

WRITING ABOUT FILM.
2. Recommended:; Corrigan, Chapters 4, 5, and 6.

SCHEDULE: Use the following due dates to pace yourself. -

Oct. 19 (Thurs.): Library Introduction to databases and film resources. Meet at Swem
for REGULAR class time.

Oct. 30 (Mon.): Post your Topic Worksheet (on back) as an attachment to the
Discussion Board by midnight.

Nov. 9 (Thurs.): There will be no class today; I will be attending a film conference
in Texas.

Nov. 10 (Fri): Turn in a segmentation of your film (typed, single spaced) to the
folder outside my office.

Dec. 1 (Fri): Post Draft to Blackboard for Peer Review. (At least 3-4 pages, thesis
and evidence). Hand in “skeleton” to me — you may email this form to me.

Dec. 5 (Tues.): Post Comments.

Final Paper/Portfolio due at your exam time (Friday, Dec. 15th, 1:30 a.m.). Include the

following,

e An introductory statement, no more than two pages, reflecting what you have learned about
writing and the study of film—a self-analysis versus a course analysis.

e Response Papers with drafts, checklists, comments, and revisions.

o Visual analyses (Quiz #7 taken in the class before Thanksgiving break).

e Handout from your oral report.




Topic Worksheet

October 30th: Post your Topic Worksheet as an attachment to the Discussion Board by
midnight. I will respond online. Include the following information:

1. The name(s) of films you will be analyzing. If you are using a film not screened in

this course, include the director, year, and length' for the fﬂm

2. Explain, as specifically as you can, what interests you about this film(s); what
questions did you have about this film that led to your research? What do you
plan to argue about the film? How will you convince your readers (your

classmates) to care about your idea and/or this film?

3. A working thesis—a complete sentence.

4, Using MLA format (use your handbook and/or Corrigan for models), cite three
secondary sources (at least one that you have located physically in Swem) that

might help you with your project (reviews, articles, and/or books).

5. Select one of these sources and annotate it: provide a five-sentence description of the

source.

/0




English 150W--Zuber
Introduction to Film Studies

Oral Presentation of Final Paper

PURPOSE: To give the class a “sneak preview” or “trailer” of your final paper.

SPECIFICS:
1. After choosing, researching, and writing about your chosen film, this presentation gives you

the opportunity to summarize the argument developed in your final paper for the other members
of this seminar. : :

2. The presentation should be NO MORE than 8 minutes in length, counting the film clip
[clip(s) should be less than 2 minutes].

3. Delivery should be extemporaneous (practiced but not read word-for-word). You may use
3X5 note cards--do not put the entire text on cards.

4. At the beginning of class, hand in to me, on a sheet of paper, a brief outline of your
presentation. Include the following:

a. Your Name

b. Your title

c. Your thesis statement
d. The main supporting points of your argument with one example for each point

e. A brief description of the clip that you will show.

Use the following criteria when planning your presentation (see the WRC oral presentation
checklist on back):
1. Subject--sufficiently narrowed
2. Introduction
Gains attention, relevant to audience, contains the central idea, previews the presentation

3. Organization
Contains effective main divisions, clear sub-points, transitions, and clear explanations.

4, Supporting Materials
Number/quality/variety; clearly identified; relevant; sound reasoning

5. Physical Delivery

Extemporaneous; eye contact with people other than the professor
6. Conclusion

Effective final thought

7. Outline
Neatness; how well it follows the presentation

/f




How I Assign Letter Grades

In grading “thesis papers” . . . [ ask myself the following set of questions:

4.
5.

1. Does the paper have a thesis?
2.
3. Is the paper free from long stretches of quotations and summaries

Does the thesis address itself to an appropriate question or topic?

that exist only for their own sakes and remain unanalyzed?
Can the writer produce complete sentences?
Is the paper free from basic grammatical errors?

If the answer to any of these questions is “no,” I give the paper some kind of
C. If the answer to most of the questions is “no,” its grade will be even

lower.

For papers which have emerged unscathed thus far, I add the following
questions:

6.
7. How adequate is the thesis? Does it respond to its question or

9

How thoughtful is the paper? Does it show real originality?

topic in a full and interesting way? Does it have an appropriate
degree of complexity?

How well organized is the paper? Does it stick to the point? Does
every paragraph contain a clear topic sentence? If not, is another
kind of organizing principle at work? Are the transitions well
made? Does it have a real conclusion, not simply a stopping
place?

Is the style efficient, not wordy or unclear?

10.Does the writing betray any special elegance?
11.Above all, can I hear a lively, intelligent, interesting human voice

speaking to me (or to another audience, if that what the writer
intends) as I read the paper?

Depending on my answers to such questions, I give the paper some kind of
A or some kind of B.

Bean, John C. Engaging Ideas. San Francisco: Jossey-Bass, 1996.

/&




et e e — e e

eh e = e —

“Correction Symbols

abbr
ad
add
agr
appr
art

awk

cap
case
ce
dm

em 'p}g
ESL

fs

hyph
irreg
ial

jarg
le

mix

ne,

23a |
adverb or adjective
i3

-add needed word 4
agreement 10, 122
inappropriate
language 9
article 16a
awkward

capital letter 22
case 12¢,12d
comma splice 15
dangling

modifier 7¢

-ed ending 11a
emphasis 2

English as a second
language 16

sentence
fragment 14

fused sentence 15
hyphen 24b
frregular vert 1la
italics
{underlining) 23¢
jargbn 9a

use lowercase
letter 22

mixed
construction 6

R
misplaced modifier

7a-b, 7d
mood 11c
numbers 23b

omitted word 4,
16a, 16¢

punctuation
comma 17a-{
no comma 17j
semicolon 18a

LR T LR I

e

pass
ref

run=on

-5

sexist

shift

si

=p

s-v

usage

var
vb

colon 18b
apostrophe 19
guotation marks 20
period 21a
question mark 21b

exclamation
point 2ic

dash 21d
parentheses 21e
brackets 21f
ellipsis mark 21g
slash 21h

ineffective
passive 2, 11d

pronoun
reference 12Zb

run-on sentence 15

10, 16b

SEXij Ia_ngna_ge
9c 122
Confusing Shift 5
slang 9b

misspelled word
24a

‘subject-verb
agreement 10

verb tense 11b

see Glossary of
Usage

voice 2, 11d

b st wmm ] g O
SEMiEnic vaucy ©

problem with verb
11, 16b—c

wordy 1

faulty

insert
obvious erTor
insert space
close up space

FUN W

v .

15



15 HzEr, 3;:_}!?::.;5’» Caf%ée, Vit 2
f@m:ﬂo.’mzz.zzzd . S

_Tf we learn nothing else f.rorn the pop

{culrure that our. undergraduares con-

sumé, we should understand that 2 good

“hook” goes 4 long ways. With thar in
‘mind, I developcd my own take on the
David Lerterman Top Ten List. The
sheer is headed with a silly clip art car-
toon of 2 mechanic and ttled as it is
below. I tried to make the Hst irreverent
and carchy, so thar students can more
easily “get” what I'm preaching.

. Now when students come to my
office intending to revise a paper (I have
institured a system whereby students can
do this with shorr argument papers they
write for my history courses), they must
make specific reference to items from
the list thar are problematc in their
papers and put forth ar least mdimenta-
ry plans for addressing them. If they
don't, I send them away and tell them to
contemplate matters more thoroughly
for a fumre appointment. Thus far,
rewrites have been better and the con-

~ices thar precede them have been

_er and more focused.
Whether students go on to do gradu-
ate work or to compile top ten lists for
David Letterman is of secondary conse-
quence. If a few lowly “hooks” on my
part can net betrar writers, Il continue

to cut bair.
ROB'STOP TEN WAYSTO
FIXWRITING PROBLEMS
10. 7t 1s polize to point!

If your paper doesn’t have 2 workable
‘hests, ir's Iikcly to drift. A good thesis
it states {in afirmarive

f.-

a

.
loes two things:

erms) what you intend to prove in your

aper (its main point), an4 it lays out a
lan for accomplishing this. For exam-
le: Wordld War I resulted from a series
* tensions that developed among
iropezn nations at the turn of the can-
rv. Among these were imperialism,
litarism, and an unstable alliance sys-

a

“imes 1F Pa}f: £2 be narrow mmded
Stuadats get into trouble when they
to do too much. You can't possibly
e about cverything there is to say

FIXING WRITIN

about g subject. Notce how the :ZII‘U-E'S

thesis above Limits the paper 1o just zhree
aspects of World War L :
8.  Sink rocks, don’? skip stones.

Pursue z few things in detail. No one
wants to read a paper that merely men-
dons things; discuss them. The usual
rule of thumb is thar it’s better 6 say a
lot about a few things than a very litdle
abour many things. Think of it as the
difference berween skipping a stone
across a pond versus tossing a rock to the
botom. Be a roék when you write.

7. Obyeab, says who?

Don't even bother'to quorte unless it’s
clear in zhe rext ifself who it is you're
quoting. You can'’t accomplish this with
a footnote; you musz identify the speak-
er in the texr. Example: According to
historian Mary Beth Norron, “The pros-
pedry of the late Gilded Age largclv
tgnored Industrial workers.”

6. Sowhar?
There is 2 difference berween histor-

ical evidence and toivia. If the maresial
doesn’t relate to your thesis, it might be
interesting but it's not relevanr. It is also
your job to analyze the material you pre-
sent. Unless you tell your reader why
something is important, your informa-
tion is simply random marerial

5. Fintsh your veggies. .. and your thoughts!

Don't forger to tell the entdre story
and to tell your seader why you have
included whar you chose. Your motives
may be dear in your mind, but your
audience reads what's on the paper, not
what’s in your mind.

4. One good example is worth a thousand
:oiog’iz[ adjectives.

Be specific. Every time you make a
point, have ar least one example to illus-
trate it. Any hack can use a thesaurus
and string together vague adjecrives, but
a good writer can make her work live
through examples that mzke vague
points tangible and real. Don't tell me
something was ‘really bad”; explain
what made it bad.

3. Who rhe bell are “the people?”

Awoid general categories that are so

vague they are meaningless. Be concrere
and specific. For example: “The Indians”

is a vague phrase: “Cherokess in sourh-

G PROBLE

2

MS

west. Geog:z inthe: 1810:

“And the “American or French or]aDanes;; “

. people” as a whole never agreed 6n a°
smgle thing, so donttell me they' cucz’ Tell
me ‘which people you mezn. _

2. Dont put socks' in your underevear’
drawer.

- The vast majority of “organizational”
problems come when the writer fails to
keep relared material in the same place.
Thoroughly discuss a topic, then move
on to another point. For example, if
you're discussing Natives and slaves in
paper, discuss each separately. Don't
begin to discuss Natives, swirch to
slaves, and then jump back to Natves.
Your paper should be like an orderly
chest of drawers, with each distinct item
in its own place.
1. Prooffead and edir.

This is number one because so few

actually do it Careless erross, clunky
phrases, spelling mistakes, and
deplorable grammar abound simply
because too many writers think they're
done once they put the final period onto
the page. Not so, Moe. Read your work.
If whar you've wrirten sounds wrong to
you, it’s not going to sound zay berrer to
me. Remember: It's no sia to nor know
how to spell something. It 75 a sin not to

look it up. And how hard is it to mn

spellcheck?
Editor’s note: The author bas graciousty

grven his permission for individuals fo
make copies of this Fst for distribution to
students in classes. Permisscion to reprint the
st 1 other publications must be secured
Jfrom The Teaching Professor’s manag-

ing editor. W

GoOD TEACHING

FROM PAGE 1

sudden happens. It's abour the former
student who says your course changed her
life. It's abour another telling you thar
your course was the besr one he's ever
taken. Good teachers practice their craft
not for the money or because they have
to, but because they wuly enjoy it and
because they “wanr to. Good teachers
couldn't imagine doing anything else, ®




. :t;li}s ;c:m:em--:fgna} m clear thesis w:th excellent detaﬁ and evxdence
. > Bness ear terastin
tons be e o g opexning and closmg. artful transi-
- varied sentence structure, precise diction and tone
careful organization and develepment of ideas
- masiery of grammar and mechanics '
- memorable ideas which leave the reader satisfied and eager to reread the

paper

A 'B” PAPER CONTAINS:
. substantial information
D - specific ideas logically ordered, well-developed and unified around 2 dlear

|

/ orgam:i?g principle

« interesting and connected opening and closing paragraphs
; D . few granunatical and mechanica! errors pansgap
[ « transitions between paragraphs that are mostly smooth

. varied sentence structure

- diction which is more concise and precise than “C” paper
plcasurab!e tezding with few. distractions

A “C"PAPER CONTAINS:
. competent but thin and predictable information with vague gcnemhnes

. adequate organization and’ development _
. superficiil and perfimetory opening and closing paragraphs
. bumpy transitions between paragraphs ‘

. monotorous aod choppy seatences
. imprecis: diction and unintentional repetitions and redundancles

some mechanical and grammatical errors

- - ideas Iacking in originality, imagination

AD" PAPER CONTAINS:

. tudimentary treatment and developmen: of subject

) . unclesr und ineffective organization

 wwkward and ambiguous sentences
. many serious gmmmahwl and mechanical errors

.anoverall | :mpress:on of haste~nota revised and corrected p:ece of
writing )

“F’ PAPER CONTAINS:
. a superficial treatment of the subject

. ideas lacking in argmzauon
: uncleer snd puzzling diction o
] = fre nt riechenical and grammatical SITOrS
{ L :d:gus,e organization and style below the acceptahie level of college writing

.Based on Robert Bain's, “:Readmg Student Papers,” Calfexe Campaanon and Comrrmmr:anon _
25.{0c1.19743, 307-308. - ' P
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Az "A" paper has:

_ ' Paper

Name

The title hints at the thesis
The paper is formatted correctly
The pages are iumbered - -

riate for the topic and audiehce
ement with the text

a clear, argumentative thesis approp
original ideas that reveal depth of critical engag
organization thaf builds to a conclusion

coherent paragraph order
a clairn well-supported with textual evidence
supporting points fully developed by details, examples, reasons
each stage of the argument has a clearly stated point
subtle transitions used within and between paragraphs
varied, "tight" sentence structure, srong verbs
few (or no) errors in grammar, Usage, punctuation, and spelling
a clear and interesting introduction that "baits" the reader
2 conclusion that does more than summarize the main points

A "B" paper has:-

a clearly stated thesis _ - :
good, if somewhat mechanical organization, cleatly defined stages of the argument
ideas do more than state the obvious - .
development evident but not consistent or balanced
transitions used between paragraphs but could be stronger
uses varied sentence structure, active voice
_ few problems with grammar, usage, punctuation, and spelling

the introduction provides a lead or funnel to thesis
a conclusion that psychologically closes the essay

L

il

information with vague generalities

A "C" paper has: .
thesis but thin and predictable
ered but not to the

a competent
organization that is evident but lacks control and consistency (points ord
_ best advantage} : -
, oints that need more developiment
paragraphs without clearly stated topics
" parts that stray from the main idea
few or bumpy transitions
wordy and imprecise sentences -
evident, but not distracting, problems with grammar, usage, and spelling
superficial and perfunctory opening and closing paragraphs

A paper in need of revision:

does not address the

lacks a thesis or the thesis bas a weak, non-

has unclear and ineffective organization

has superficial development

has awkward and ambiguous sentence
has grammiar errors that interfere with
lacks 4 tone appropriate for andience, prpose

topic or does 50 superficially
argumentative claim

s
the communication of ideas

éetion mmst be rewritten. The revision is due one week after '
ce. The original and final grades will be averaged. Revisions

All papers with a check in the revision s
ist, and any peer cOmUMEnts.

discussing the paper with me in conferen
must be accompanied by the original paper, its checkl

Z




History 243-01—Europe since 1945
Fall 2003 '

Koloski
“Take-Home Exam [—Cover Sheet

Your name:
Title of essay:
Nizmber of words in the essay (not including footnotes, bibliography):

In one complete sentence, summarize the atgument of this essay:

Yes No
1. Did you number the pages of the essay?® ' [] [1]
2. Did you run a spell checkerr™® : [] []
3. Did you proofread affer ranning spelling [] [1
and grammar checks?*
4. Did you dite all ideas that are not your own and ate : [] []
not common knowledge, even if they ate paraphrased?™*
5. Did you use Chicago-formatted footnotes or endnotesr® [] [1]
6. Did you attached a Chicago-formatted bibliography=* [] [1]
7. Does each paragraph in the body of the essay [] []
include 2 topic sentence that states yozr point
(as opposed to summarizing the text in question)r™
8. Do you present and discuss concrete textual evidence for [] []
each claim you maker*
9. Did you reconsides, revise, or rewrite the [] []
introductory paragraph after you finished the essay?
10. Did you go to the History Writing Resources [] [1

Centet or the Tucker Writing Center to seek assistance

for this essay?
*Tf the answer to this question is no, please go back and correct the problem before turning in the papet.
In accordance with the provisions of William and Mary’s Honor Code, I certify that I have neither given nor

received assistance on this exam (unless I have done so within the provisions outlined on the revetse—
meeting with a HWRC/ Tucker consultant or Professot Koloslki).

Signature
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Paper Evaluation Sheet
Koloski

How does the paper rate on the following attributes?

excellent

good

fair

poor

Successfully addtesses the assigned topic?

Incorporates otiginal ideas and/ ot approaches?

Demonstrates histogical accutacy (delivets an interpretation
which is plausible given ¥ available evidence)?

Asks and answers the “so what?” question (presents an
analysis rather than a summary or desctiption)?

Presents a strong, argumentative thesis in the first
paragraph? }

Incorporates strong supporting points into a clear
organization structute, using analytical topic sentences,
strong transitions, and focused paragraphs?

Bases suppotting points on concrete textual evidence?

Uses texual analysis to develop each suppotting point fully?

Shows stylistic finesse?

Remains free of grammatical and proofreading errorse

Follows guidelines for formal academic writing (diction,
citations, spacing, cover sheet, etc., as outlined in handouts)?

Additonal comments:

/¢




Evaluation Scale for Quantitative and Scientific Work

EXC.

GOOD

SATIS.

DEF.

N/A

KNOWLEDGE

- 1. Basic methods of arithmetic, geometry, -

algebra, and statistics

2. Basic concepts of proportionality,
similarity, order relationships, exponentiation

3. Use of mathematical notation

COMPREHENSION

1. Translation of verbal material to
mathematical form

2 Translation of mathematical information
into verbal form

3. Interpretation of charts and graphs

4. Understanding of estimates and
approximations

5. Number sense
e Reasonableness of numerical answers

e Order of magnitude

6. Extrapolation, forward and backward

APPLICATION

1. Construction of charts and graphs

2. Solution of simple mathematical problems

3. Demonstration of correct usage of a method
or procedure

SYNTHESIS

1. Proposal of a plan for an experiment

2. Formulation of a new scheme of classifying
objects

EVALUATION

1. Distinguishing testable from non-testable
conjectures

2. JTudgment of the adequacy with which
conclusions are supported by data

Developed by the College of William and Mary Portfolio Analysis project; based on the
work of Norman E. Gronlund (Stating Behavioral Objectives for Classroom Instruction.

London:; Macmillan, 1970).
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ow many articles on gradmg have

we pubhshed over the years? Not:

enough? Too many? Iris a t0p1c we reg-
ulardy revisit. And we do so for two rea-
sons: 1) it may well be the toughesr par
of the tcachmg Jjob; and 2) whatever sys-
tems we use, they can always be refined,
tinkered with, znd, hcpefuﬁy, improved.
A recenr article focusing on how we
help students to understand grades covers
somne of the conceptual ground we often
" forget as we pur together the bits and
pieces of a specific grading scheme for a
particular clzss. Consider these key con-
cepts from the measurement theory litera-
ture as they are summed and highlighted
in the fine article referenced below,
* “Grading systems showld be based on perfor-
mance benchmarks.” (p. 102) The idea
here is to take each of the main levels in
your grading system (A, B, C, whatever)
and describe 2n appropriate kind of per-
formance for that level. The ardcle has a
, wonderful table thar ifhustrares what each
}‘ of thesa levels looks like in two different
psych courses. The key skill here involves
your zbility to describe dearly the differ-
ences between each of the levels.
“Grading systerns should be valid and recog-
nizable.” (p. 102) When 2 grading sys-
tem Is valid it “accurztely reflects what-
ever quality it is supposed to measure.”
(p- 102) The easiest way for this to hap-
pen i most courses is t de the prading
_system to the course goals — those state-
* ments of what it is you want students to
know znd be able 1o do with respect to
the content and processes of the course,
A thoughtful analysis here brings you up
against some interesting questions. For
example, is arrendance enough of 2 parr
of what students should know and be
able to do thar it merits counting in the
course grade? Grading systems are rec-
ognizable when students see how assess-
ment measures relate to the goals, con-
tent, and processes of the course.
~ Crading systems should be reliable and
(p. 102} Multple-choice

k o ‘erstent”

T::‘éfrs score well here because it doesn't
matter who grades them; the results
will always be the same. Papers are

HOW WE

3
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sometimes a problem in this rega.rd
And consistency has to do with the way
you zpply the grad.mg standards, It's 2
pnnmpie we all endorse in theory, but
n the presence of students who “try
hard” and plead in other very effective
ways, it’s tough to be equally fair to all.
“The grading system should be logical and
based on real differences in performance.”
{p. 102} Those final grades should be a
logical extension of how the individual
benchmarks have been applied across

- '«%'u"*-!

the semester. And they should be based

on real differences, not just statistical
artifaces. There 1s probably not going to
be a real performance difference berween
the 89.4 that gets 2 B (even a B+) and
the 90 thar gets an A (or even an A-).
And those small distinctions are never
going to make much sense to the student
who missed the higher grade by a frac-
tion of a percent.

Ifwe apply these principles to the cre-
ation and implemenmtion of a grading
system, ir will be a better system. Whar
remains is the issue of helping students
undesstand why and how a parricular
grading system works. The artdcle pro-
ceeds with some éxcellent suggestions as
to how that might be accomplished.

“Give the students the written description of
the grading system to compare with their
own grade.” (p. 105) This 1s a description
of the criterda for the individual assign-
ment, not just the general description
thar most often appears in the syllabus.
Tmpose time for thinking between the
. recespt of a grade and any discussion of 127
{p. 105) Let the passions flame and then
die down. Give the smdent and yourself
time to think and reflect. Asking sta-
dens to submir grade objections in writ-
ing forces them to slow down and make
a logical case, which is generally much
easier to answer than the emotional one.
Have the students attempt fo apply rhe
grading system with a common exam-
ple.” (p. 105) This can be an excellent
exam review swrategy. Distribute an
essay question, an answer to it, and
the grading criteria you'd apply to it.
With all that in hand, let the students

*

SE Rgf‘:f_ fﬁif“;--:;

individuaﬂv or coﬂcériveiv grade the
response. Thev can then compare anc
contrast their assessment W’lth the
grade you would give the essay. '
“Have students participare in the setting of
general standards for grading.” (p.- 105)
Obviously this particular approach must
be used with discretion and it may not be
approprizte for all course Ievels, but it is
an excellent way for students to begin to
understand how grading systems work
Perhaps they can do this with a hypo-
thetical assignment, one that might be
related to a subsequent one. Or perhaps
they can provide a collection of criteria
from which you will assemble a ser to be
used for 2 given assignment. :
It the actual discussion of a grads, adbere to
2 ratles of good communication.” (p. 105)
Keep the focus on the grade, aad do not
get the individual involved. Try not to let
the discussion become confronttional

or a&vé.rsaﬁal. Remember that the con- . E

versation 15 fundamentally zbour how
the grading system works. It's 2 conver-
sation abour a learning experience. It
shouidn't be defensive and won't be so
Iong as you have designed and are apply~
ing your grading systern with the princi-
ples above in mind.
Reference: Svinicki, Marilla D,
(summer 1998). Helping students
understand grades. Co{!.ege Teaching, 46

(3), 101-105. ®

ASSESSMENT...

FROM P4GE 1

patterns of overall studenr performance
capable of helping identify and inform
needed curricaiar revisions.” {p. 111}

The article proceeds with a collection
of recommendations for doing insttu~
tional-level assessment. It’s a rich piece
that in six well-organized pages {minus
the references) updates one’s under-
standing of where the assessment move-

ment appears to be headed.

Reference: Ewell, Peter T. (Aprit

1998). National trends in assessing stu-
dent learning. Journal of Engineering
Education, 107-113. ®
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Responding Effectively to
Student Writing

Sharon Zuber, English
Writing Resources Center
College of Willlam and Mary

Respondjng to Student Work (cont'd)

+Grade ising a rubric
+Make your comments legible; consider
typing them or using the Comment function
in WORD.

+End notes: emphasize your interest inthe
ideas and begin with a positive comment.
+When grading final papers, calibrate your
grades

Keep Evaluation in Mind
When Designing Assignments

~ Relate writing assignments to course
objectives; sequence when possible

~ Identify purpose, audience, format
~ Explain grading criteria (rubrics)
~ Provide a sample assignment

“Set Students up for Succes,

Final Tips

« Have confidence in what you know makes
good writing,
+ Priovitize the writing skills you want to
emphasize. '
+ Relate these skills to course objectives.
+ When it comes to grading:
“Less can be More.”

Responding to Student Work

+ Read the entire paper before commenting
+ Comment first on ideas and organization
(global vs local).
+ AVOID over-conrmenting; focus o one or
two major points.
+ Comment when it counts — inore on draft,

fewer on final copy. Put
comments on finished products that will

not be revised.
+ Use comments on drafts to prompt
re-vision not just point out errors

~Learning to write
well is a lifelong
process.

a1




