Best practices in assessing and observing student learning

· Clarity regarding relative roles of diagnosis and evaluation –changes methodology and stakes- important to know what the data is going to be used for

· Clarity of learning goals is a foundation for developing assessments 

· Conversation among students focused on a task with high expectations is a useful feature for observing learning

· Alignment of objectives, pedagogy and assessment is critical and needs to be highlighted.

· Authentic assessments, one in which you have them do something to demonstrate that they can do it, that are good opportunities for learning as well as assessment 

· Be aware that the appropriateness of an assessment depends on both the learning goal and the student culture

· Engage students in participatory role in assessment (do with them not to them)

· Cognitive load enters into how we assess (e.g. integration of text and figures) we need to be more attentive to the impact of cognitive load in interfering with what we are trying to access.  We may be measuring ability of students to process rather than the learning goal.  For example they may not be able to digest the question when they can do the thing required for the answer.  Instructions for on-line assessement tools may be as difficult as the learning task being assessed

·  Assessment activities to represent various levels of transfer (application to significant recurring tasks in the field) and thus avoid simple levels of recall

· Recursive process may be important in helping students learn how to do the assessment (e.g. not switching assessment methods constantly).

· Deeply connected knowledge will support their ability to complete more cognitively complex assessments

· Assessments must be accessible to faculty (especially those who are not otherwise likely to use them) if they are to have a big impact.  Prepackaging may be important.  Personal delivery may help too.

· Making students visible and measuring skills and concepts are two important aspects of assessment.

· Leadership at individual, departmental, institutional levels is needed.  For example recursive learning across the institution must be lead at the institutional level

· More thinking around features of effective rubrics that facilitate giving feedback to learner is needed.  Missing across the full assessment arena.  Need to effectively convey where student is in the field and features of more effective response.

· Careful item construction requires knowing what you are trying to identify in students thinking/skills—this may be best done with iterative development and piloting. 

· Methodology and technical quality to determine validity of assessment on course scale or larger are important.  It is not clear that the understanding of the evaluation community has been communicated to  faculty who are administering evaluation of undergraduates.

· Learn and head guidelines for human subject research.

